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THE FUTURE NEEDS 
YOU… NOW
Our destiny is determined by present-day 
inquisitive minds, wisdom and courage to 
challenge and change the status quo. The 
next generation’s survival depends on how 
innovatively we think and how proactive we are in 
ensuring progress.

At the University of Johannesburg, opportunities 
for being part of ground-breaking research and 
leading educational initiatives are rife. Not only 
are we a part of the international postgraduate 
research and educational community, in 

many areas, we are in fact leading the way. 
Current global challenges, such as efficient 
energy generation, biodiversity, poaching and 
deforestation, are being undertaken by our 
highly acclaimed educationalists together with 
postgraduate students. Our students enjoy 
unrivalled levels of self-development and result 
driven research.  

UJ’s programmes cater for sought-after 
inquisitiveness and frontrunners of change. We 
continue to invest and develop its postgraduate 
programmes and infrastructure, ensuring a 
forward-looking environment in which research 
can flourish as a priority. Postgraduate students 
continue to benefi t from these investments, such 
as the recently established Centre for the Study of 

Culture and

Language in Africa and the Industrial Electronics 
Research Centre..

So, whether you are looking to further yourself 
in the world of business or if you are an aspiring 
academic, UJ has a number of bursaries, 
benefits and incentives for those of you willing 
to take what you have one step further.  We 
look forward to providing your inquisitive mind 
with a playground of vast and unrestricted 
opportunities to explore. Become a global player 
in the boundless dynamics of our postgraduate 
universe.

FOR MORE INFORMATION
VISIT OUR WEBSITE.

RETHINK EDUCATION.
  REINVENT YOURSELF.



It gives us great pleasure to launch this exciting 
first edition of Infinity, the magazine of the  
SADTU Curtis Nkondo Professional Development 

Institute (SCNPDI). This magazine breaks new 
ground for SADTU, and through the SCNPDI, we will 
endeavour keep our readers at the cutting edge of 
current “teacher professional development issues”.

The main focus of this inaugural edition is to 
introduce the reader to the SADTU Curtis Nkondo 
Professional Development Institute (SCNPDI). The 
role of SADTU as a partner in teacher development 
introduces the exciting initiative undertaken by the 
largest teacher union in South Africa to provide 
professional development training to all teachers. 
The establishment of the SCNPDI espouses the 
values of the key pillars of SADTU’s 2030 vision of 
creating a learning nation and the promotion of 
a developmental state. Through the Institute it is 
generally recognised that teachers are both the 
beneficiaries and implementers of professional 
development initiatives.

This edition of Infinity critically looks at the 
undertakings made during the Teacher Education 
Development Summit of 2009 and the subsequent 
establishment of the Teacher Union Collaboration 
(TUC). This initiative examines the importance and 
impact of stakeholder relationships primarily aimed 
at strengthening teacher development across 
the system. Through the TUC funding the SCNPDI 
has made significant gains in continued teacher 
professional development.

During the 2011-2012 Financial year the institute 
trained 18 124 teachers and lead teachers in the 
newly-introduced CAPS (Foundation Phase and 
Grade 10) programme. The SADTU Curtis Nkondo 
Professional Development Institute also focused 
on Asessment for Learning and Labour Law training 
during this period. It continued to implement high 

level training during 2012-2013 which culminated 
in a National Training of 28 883 Lead Teachers in 
Foundation Phase Resource Development.

The co-ordination of Teacher Professional 
Development articulates clearly the role of teachers 
in advancing their own professional development. 
Teachers should hold one another accountable for 
adhering to best practices in continued professional 
development. The Institute has also clearly 
identified Seven Work streams which form the bases 
for its workings. These include the establishment of 
strong governance structures, the strengthening 
systems and structures, the development of 
relevant training programmes, the development 
of cutting edge content, the professionalisation of 
teaching, and the development of a trade union 
stream.

The magazine also takes an in depth look at the 
composition of the curent Board of the Institute. 
The biographical information will give readers a 
clearer picture of the profiles of the key stakeholders 
driving the workings of the SADTU Curtis Nkondo 
Professional Development Institute.

Infinity also profiles the life of the late Comrade 
Curtis Nkondo, and the contribution he made 
towards the current progressive education system 
and the union he served with distinction. The 
article also serves as a reminder to its reader of the 
sacrifices made by our leaders and the fact that we 
should strive for excellence in everything we do.

Through the SADTU Curtis Nkondo Professional 
Development Institute teachers will be exposed to 
quality continued professional development which 
will resonate with the standards set by Cde Curtis 
Nkondo.

The SCNPDI has also undertaken to review 

the concept of Teaching as a Profession. The 
eloquent article by Professor John Volmink 
(SCNPDI Task Team Chairperson) starts to ask the 
loaded question of what teacher professionalism 
entails. The commentary also clearly outlines 
the methodologies and processes the assembled 
team will undertake to unpack the concept of the 
professionalisation of teaching.

This launch edition of Infinity reviews the concept 
of Assessment for Learning (AfL). The Institute has 
delivered training in this aspect to more than 1 200 
lead teachers during the past eight months because 
it is regarded as vital for teachers to implement 
quality education. Research clearly specifies that 
teachers who effectively use the Assessment for 
Learning approach see considerable learning gains 
amongst their learners irrespective of their socio-
economic backgrounds. It is however clear that 
teachers would need the required expertise and 
experience to implement and apply AFL successfully.

Finally, the magazine looks at HIV/AIDS in the 
workplace and the proactive role SADTU plays in 
raising awareness of - and access to - wellness its 
members. SADTU acknowledges that this pandemic 
has to be dealt with head on and the article outlines 
the goals, objectives, and programmes provided to 
teachers across the length and breadth of South 
Africa.

We trust that the launch edition of Infinity will
captivate you and that you will enjoy this exciting
new magazine!

Mugwena Maluleke
SADTU General Secretary
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The reason we ask you to switch o� your geyser between 
5pm and 9pm,  is that the country uses more electricity 
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Switching o� your geyser helps free up power for other 
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of one power station.  There is an estimated 5,4 million 
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DEpARTmENT 
Of BASIC 
EDUCATION

The Teacher Education and Development 
Summit held in July 2009 agreed that 
the Department of Basic Education (DBE) 

should enhance structures and delivery of teacher 
professional development programmes provided 
by a host of contributors such as the teacher 
unions and teacher development institutes to 
ensure that all teachers in the public school system 
can access support. Currently, the Provincial 
Education Departments (PEDs) are responsible 
for teacher development through professional 
development programmes. These interventions 
are based on specific needs identified by provinces. 
It is, however, recognised that teacher unions 
have the capacity to complement the Department 
to achieve its objectives in this critical task. The 

teacher unions involved through the Teacher Union 
Collaboration (TUC) include: The South African 
Democratic Teachers Union (SADTU), Professional 
Educators Union (PEU), National Teachers Union 
(NATU), Suid Afrikaanse Onderwysers Unie (SAOU) 
and National Professional Teachers’ Organisation 
of South Africa (NAPTOSA). 

During 2011, the DBE initiated a collaboration 
programme between DBE/PEDs and teacher 
unions to develop programmes aligned to Action 
Plan to 2014 and the Integrated Strategic Planning 
Framework for Teacher Education and Development 
in South Africa (ISPFTED) and allocate funding 
accordingly. The ISPFTED was officially adopted 
and launched by both the Ministries of Basic 

Education and Higher Education and Training. The 
framework acknowledges as its starting point the 
myriad of challenges facing teacher education in 
the country. It includes “a lack of access to quality 
Teacher Education Development opportunities for 
prospective and practising teachers; a mismatch 
between the provision of and demand for teachers 
of particular types; the failure of the system to 
achieve dramatic improvement in the quality of 
teaching and learning in schools; a fragmented and 
unco-ordinated approach to Teacher Education 
Development (TED); the tenuous involvement 
of teachers, their organisations and other role-
players in TED planning; and inefficient and poorly 
monitored funding mechanisms” (DBE, 2011: 1).

This underTaking
beTween The
sTakeholders is
primarily aimed
aT sTrengThening
Teacher
developmenT
across The sysTem.

Teacher union collaboraTion



> > >  S A D T U  T E A C H E R S  -  t e a c h e r  U n i o n  c o l l a B o r at i o n S A D T U  T E A C H E R S  -  t e a c h e r  U n i o n  c o l l a B o r at i o n  < < < 

JUNE 2013 INFINITY | 11 10 | JUNE 2013 INFINITY

This undertaking between the stakeholders 
is primarily aimed at strengthening teacher 
development across the system. The council 
of Education Ministers meeting approved the 
Memorandum of Understanding (MOU) for this 
collaboration which was signed on 14 June 2012.

The main objective of the TUC programme is 
therefore multifold:
• address teacher development issues
• ensure ongoing professional development of 

teachers in South Africa
• strengthen delivery capacity in the education 

system for teacher development and
• support teacher unions in their agenda to 

professionalise their unions

UNDERlYING PRINCIPlES OF THE COllABORATION
At its core, the TUC promotes the underlying 
principles of collaboration among like-minded 
stakeholders concerned about continued 
professional teacher development. Funding 
is made available for only those programmes 
as identified above, and for implementation 

as guided by the ISPFTED. These categories of 
beneficiaries are school leaders (principals, 
SMTs), practising teachers, mentor teachers/lead 
professional teachers, special needs, un/under-
qualified teachers. Programme content is funded 
if it is designed for all teachers and not for the 
benefit of only teachers affiliated to a particular 
teacher union; priority is given to provinces, 
geographical areas/districts and subjects that 
have been identified as in urgent need of support; 
all training programmes include an assessment of 
baseline skills, where practically possible, as well 
as a post-training assessment as a first indication 
of training benefit. PEDs could request unions to 
conduct specific programmes to meet their needs.

EXPECTED BENEFITS OF TUC COllABORATION
The implementation of the TUC is expected to
bring about the following benefits: 
• Wider and faster reach of teacher 

development activities across the system to 
complement Department activities foster 
better understanding and collaboration 
between employer and employees and 

reduce the potential for conflict
• Help strengthen capacity of teacher unions
• to engage in professional activities to benefit 

teachers
• Teacher union capacity will be built by 

developing teachers, as well as staff 
appointed to plan, organise and report on 
programmes

• Speedier, as well as more efficient and cost-
effective delivery of projects than is available 
at present

• Alleviation of capacity constraints and 
bottlenecks in the delivery of teacher 
development projects

• Innovation and diversity in the provision of 
teacher development activities

• Effective utilisation of state assets to the 
benefit of all teachers.

ACHIEVEMENTS 2011/12
To kick-start the programme, Treasury approved 
the use of savings from the workbooks project 
amounting to R50 million for this purpose, 
with the DBE responsible for national level 

leadership, management, planning, support and 
monitoring of the programme. In 2011, training 
of CAPS orientation was conducted in KZN and 
Mpumalanga under the TUC. The summary of 
training conducted was as follows:

The South African Democratic Teachers Union 
(SADTU), as the largest teacher union in South 
Africa, was responsible for 74% of all teachers 
(19 003) reached the period. This intervention 
was co-ordinated and delivered via the SADTU 
Curtis Nkondo Professional Development Institute 
(SCNPDI).

ACHIEVEMENTS 2012/13
A further allocation of R70 million was made to 
the TUC for the period 2012/13.Submissions for 
training programmes reaching 58 300 teachers the 
identified period included the following:
• Assessment for Learning Programme
• Teacher Development (CAPS)
• SMT Curriculum Management Programme

• District Based Professional 
DevelopmentProgramme

• SMT Training (School Management)
• Under-qualified Teacher Training 

(contentknowledge, assessments and 
lessonpreparation)

• Financial Management
• Design and Development of Outcomes Based 

Learning
• Improving Reading and Writing in Foundation
• Phase

SADTU was allocated 27 000 teachers and delivered 
Assessment for Learning and The Foundation
Phase Mathematics and English First Additional 
Language Resource Manual. SADTU concluded its 
training in March 2013, training in excess of 27 800 
teachers.

funding is 
made avail-
able for only 

those programmes 
as identified above, 
and for implementa-
tion as guided by the

ISpfTED.

SADTU Curtis Nkondo Professional Development Institute Achievements 2011/2012
Foundation Phase and Grade 10 CAPS Orientation

Province Phase Activity Lead Teachers Trained

KwaZulu-Natal Foundation Phase CAPS Orientations 8 300

Mpumalanga Grade 10 CAPS Orientations 1 166

KwaZulu-Natal Grade 10 CAPS Orientations 4 946

National  Foundation Phase 3 712

National Labour Law 879

National Assessment for Learning 556

TOTAL 19 559

SADTU Curtis Nkondo Professional Development Institute Achievements 2012/2013
Foundation Phase and Grade 10 CAPS Orientation

Province Phase Activity Lead Teachers Trained

National Assessment for Learning 1 500

Limpopo and Eastern Cape Foundation Phase Resource Development :
Numeracy and English First
Additional Language

28 000

TOTAL 29 500
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CO-ORDINATING
ThE pROfESSIONAl
DEvElOpmENT Of
TEAChERS

The SADTU Curtis Nkondo Professional 
Development Institute (SCNPDI) was 
established to co-ordinate professional 

development activities for teachers and school 
managers. The Institute’s core mandate is 
to contribute meaningfully to the national 
professional development initiatives led by 
SA Democratic Teachers Union (SADTU) in 
collaboration with the Department of Basic 
Education and the Department of Higher Education 
and Training.

The establishment of the Institute is part of 
SADTU’s commitment to the overall strategy of 
human capital development through education 
improvement. It supports the continuous 
professional development of School Management 
Teams (SMTs) and teachers with the aim of 
improving learner performance. The Institute also 
commits itself to mobilising teachers to play a more 
active and integral part in their own professional 

development by means of establishing functional 
communities of practice, self-directed life-long 
learning and various other capacity-building 
initiatives.

SCNPDI believes that:
• Teachers need to drive their own professional 

development, supported by networks which 
can assistthem to identify and promote best 
practice in teaching and learning;

• Teachers, through collaborative enquiry, 
identify pedagogical practices that help 
students learn;

• Teachers develop confidence in analysing 
evidence of learning (and difficulties in

• learning) in their students’ work as a basis for 
reflecting on improving teaching;

• Teachers hold one another accountable for 
adhering to best practice and the ongoing

• quest for continuing personal professional 
development; and

• Teachers are motivated to improve their 
practice by increased success in the learning 
of their pupils and by sustained collegial 
support.

The Institute’s professional development approach 
seeks to achieve ecological gains and meaningful 
change as opposed to just economic gains. Its 
change theory is based on the assumption that 
meaningful and sustainable change will take place 
if the following change conditions are
in place:
• Authority to implement the changes: SADTU 

has authority to mobilise more than 70% 
of educators in the systems to improve 
the roles in professional development. In 
addition authorities help ensure that PED 
activities are integrated and that educators 
are allowed to make the necessary reforms 
in schools;

• Incentives (and disincentives);

Teachers hold one
anoTher accounTable for
adhering To besT pracTice

and The ongoing quesT
for conTinuing personal

professional developmenT
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• Ideas and facts to drive the intervention: 
knowledge and pieces of evidence from the 
Annual National Assessments and various 
studies will be used to drive change process;

• Expertise to drive the intervention (how 
the various pools of expertise collaborate 
and integration - different players). The first 
pool of resources to drive the intervention 
will be the educators themselves. Teachers 
and managers will be expected to drive their 
own development but with support from the 
NGOs, universities, other schools and the 
private sector. A pool of resources is being 
consolidated for this purpose; and

• Understanding among teachers and 
education officials that the intervention 
is necessary (ownership). It is common 
knowledge among educators and the nation 
as a whole that the system is not performing 
well. The outcomes of the Systemic 
Evaluation, NSC and the ANA results have 
publicly demonstrated this state of affairs. 
Recently government has mobilised business 
and civil society to support schools. There 
is therefore greater awareness nationally, 
which needs to be turned into teachers’ 
support for this initiative. The very first 
step to implementing these initiatives will 
be communication and advocacy among 

teachers with the view to securing their 
commitment to the intervention.

The work stream model has seven components, 
all underwritten by formative research and 
summative external review.
WS 1: Governance and institutional Development: 
defining and building the institutional capacity 
of the Institute in respect of its governance, 
operational aspects, and partnerships.
WS 2: Systems and structures: focuses on the 
development of sustainable structures to support 
the rollout of programmes through the Institute.
WS 3: Provision of access to relevant materials 
for teachers and support networks: exploring the 
provision of materials to teachers (including ICT 
platforms).
WS 4: Identification and networking of support: 
The institute recognises the importance of 
collaboration with established organisations and 
this stream will effectively strengthen the capacity 
of the Institute by entering into these support 
structures.
WS 5: Professionalisation of the teaching: 
Investigating the meaning and programmes 
required to improve professionalisation of 
teaching.
WS 6: national PED support Program: Through 
this work stream the Institute has identified 

strategic continuous professional development 
training programmes  for implementation.
WS 7: Trade Union stream: The stream will focus 
on Trade Union political education and aspects 
related to labour law. 

SCNPDI aims to deal with training 4 000 Lead 
Teachers who, in turn, will train approximately 200 
000 teachers in optimal use of assessment and 
curriculum development, as well as training SMTs in 
planning and organisation in an 8-day programme. 
It aims to improve the professionalisation of the 
workforce through focus groups and conferences 
and share good practice in a series of internal 
teacher-led communication media.

It also to train teachers to carry out strategic roles 
at levels above the school (circuit, district and 
higher) and to establish professional development 
structures in schools and clusters in order to get 
teachers to take part in 150 hours of professional 
development a year.

To do this, it will institute some high-level 
districtbased professional development 
programmes as models of good practice. These 
will shed light on the possibility of scaling up 
programmes to the next level.

There is 
therefore 

greater 
awareness national-
ly which needs to be 
turned into teachers’ 
support for 
this initia-

tive.



I remember how, at one training session, a teacher 
demanded a certifi cate because he wanted to 
apply for a job. Teachers are attending workshops 

and participating in advanced professional 
development activities not to improve their roles in 
school, but to find another job, and those with some 
experience outside the profession often remain 
there. Figures for pre-service training also show 
similar patterns. Almost 9 000 teachers graduate 
annually but only about 3 000 join the profession. 
Although many teachers stay in the profession, 
the exodus of teachers tells a story about what is 
happening in schools and why we need to “Take a 
Stand for Teachers”.

In a study conducted by the union on teacher 
wellbeing, teachers cited numerous factors that 
contribute to burnout and frustration in the 
profession. Poor support from the department and 
ever-increasing workloads were cited as reasons for 
their frustration. After enduring the conditions at 
school for a while, many teachers could not sustain 
their practice and opted for greener pastures. In one 
school, teachers were assaulted and had to manage 
high-care learners with little help and support. 
The district frustrated the school by ignoring their 
pleas for assistance. The school received special 
support because of the teacher wellbeing project 
intervention.
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SADTU
Taking a 

sTand for 
Teachers

By Renny Somnath 
(SADTU National Education Desk Officer)

Through this project, a course was developed 
to train teachers to cope under difficult 
circumstances. Teachers were taught to develop 
strategies to cope with problems and to deal with 
them constructively. Teachers were taught a new 
language to articulate their frustration and develop 
constructive solutions. Interestingly, through a 
SADTU intervention in Gauteng, teachers were 
calling for training in conflict management skills. 
Again the call for conflict management training is 
symptomatic of conditions in the schools.

In the past, SADTU engaged a number of partners
to conduct teacher professional development. In 
2011, through the Teacher Union Collaboration 
and thanks to the Department of Basic Education, 
SADTU is beginning to understand the experiences 
of teachers. Monitoring and evaluation reports 
generated from the CAPS training are starting to 
show a picture of teacher needs. SADTU utilised 
a lead teacher model for teacher’s professional 
development with the intention of creating a 
teacher lead professional development model. 
The lead teacher model will be developed over 
time and will support SADTU regions and schools, 
especially in the rural areas.

SADTU is also planning to work in various districts
to pilot a process to enhance the learning 
environment for teachers. Creating sustainable 

forums will be a priority. These will be supported 
for the duration of a year, allowing them to 
become part of the teacher’s routine. This will give 
teachers an opportunity to interact with district 
officials to escalate problems and find solutions. 
The learning from the pilot model will provide 
evidence for enhancing the processes.

Teachers are professionals and need to act 
accordingly. However the preparation they 
received and the demands placed on them to 
deliver a 21st century curriculum is a serious 
mismatch. Understanding the demands of 
delivering a high quality curriculum, and the type 
of knowledge and skills that teachers need and 
currently have to perform their roles effectively, is 
key to understanding teacher support. Some claim 
that teacher content knowledge is a problem. 
However, this is part of the puzzle, not the 
entire puzzle. As one author puts it: “Intentional 
instruction does not cause learning.” Greater 
understanding is needed to break the code of 
teaching and learning.

The status of various materials produced for 
teacher and learner support material needs to be
reviewed. Teachers have a multitude of textbooks 
and other teaching resources, they have the CAPS
document, pace setters, and lesson plans are in 
the pipeline. These are created in different sectors;

and how they are utilised to establish coherent 
teaching practices needs to be interrogated. 

As a future agenda, SADTU would like to 
understand the relationship between innovations 
like inclusive education and critical thinking 
and effective instructional practice. Many big 
assumptions drive the improvement agenda and 
teachers are often at the receiving end of these 
big assumptions. Working towards improving a 
teacher’s professional judgement by establishing 
reflective elements for professional development 
is one way of addressing the problems in 
education.

“Taking a Stand for Teachers” is about empowering 
teachers to take charge of their roles in schools and 
to improve those. The translation of change and 
innovation into the practical realities of school life 
is not an easy task. Worldwide, teachers struggle 
with this. Countries with successful education 
systems ensure that their teachers are developed 
into a highly skilled workforce. Improving quality 
interaction between teachers and learners is going 
to take a concerted effort from all, and it is time 
we all took ownership of this. It is too easy to play 
the blame game and we need a different language 
- based on principles and values - to talk about 
problems in education.

“Taking a Stand for Teachers” 
is about empowering teachers to take charge of their 

roles in schools and to improve upon them.
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SCNpDI 
Board members

Thobile mabhelonke Ntola

Comrade Thobile Ntola has been a member of SADTU since its inception in 1990. He is a member of the KwaZakhele 
Branch, Port Elizabeth in the Eastern Cape. He was previously a deputy president of SADTU and before that - Eastern 
Cape deputy chairperson. Comrade Ntola is Principal of Chubekile Senior Secondary School. As President of SADTU, Cde 
Ntola’s priorities are to unite SADTU members, who now include not only teachers but also workers in the education 
sector, to make the education system in South Africa change for the better. This will serve as a direct contribution in the 
struggle for a better life for all in South Africa.

mugwena maluleke

Mugwena Maluleke was first elected as General Secretary of SADTU during the 2009 National General Council. He was 
re-elected during the seventh National Congress in 2010. Cde Maluleke has served the union in various positions at 
branch, regional, provincial and national levels. As General Secretary, Cde Maluleke would like to see the union growing 
both qualitatively and quantitatively. He says this growth could be achieved by implementing congress resolutions and 
focusing on the strategic thrusts as captured in the 2030 vision. Cde Maluleke is a member of Education International’s 
Executive Board representing Africa. Education International is a global teacher education union federation representing 
30 million teachers worldwide. He is also a member of the steering committee of the Commonwealth Teachers’ Group.

lindiwe motshwane

Comrade Lindiwe Motshwane was elected National Treasurer during SADTU’s seventhNational Congress in 2010. She 
joined SADTU in 1995 and became a site steward at Tinhlonhla Secondary School in Jeppes Reef, Mpumalanga, where 
she is the Head of Department for Curriculum Co-ordination. Cde Motshwane rose to become the chairperson of 
Khulangwane branch, and treasurer and deputy chairperson of Lowveld Region now called Ehlanzeni. Cde Motshwane is 
the former Mpumalanga gender convener and treasurer. Her priorities as National Treasurer are to build capacity in ap-
propriate and effective management and accountability for organisational resources within the union. She would like to 
see each and every structure of SADTU - from branch to national – being financially accountable by the end of her term 
in 2014. Cde Motshwane is also the treasurer for the Southern African Teachers’ Organisation (SATO).

mpule Dorcus Sekabate

Comrade Mpule Dorcus Sekabate has been the Vice President for Gender at SADTU since 2009. Cde Sekabate joined 
SADTU in 1993 and became a member of the Marquad branch in the Free State where she served in several roles. Some 
of these roles included being a site steward, gender convener and branch chairperson. One of Cde Sekabate’s goals as 
Vice President for Gender is to create a wide pool of female leaders that will provide women with skills and help them 
understand leadership challenges. She says these programmes to develop women should be implemented in all the 
structures of the union - from branch to national levels. Since June 2011, Cde Sekabate has served as chairperson of 
the Education Labour Relations Council (ELRC). Cde Sekabate is Deputy Principal and Math teacher at Tlokola Secondary 
School in the Free State.
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Neo George Masegela is the Northern Cape provincial chairperson of SADTU. He is also a member of SADTU’s national 
executive committee. Masegela is the deputy chairperson of the ANC in the JTG Region. A teacher by profession, 
Masegela is the principal of Remmogo High School and a board member of the Curtis Nkondo Professional Develop-
ment Institute. He believes that education is the only weapon that can change our material living conditions and 
those of the world. “Education is the life blood of human existence for the survival of humanity and through the Curtis 
Nkondo Professional Institute, SADTU can realise and achieve its 2030 Vision.”

Comrade Veronica Hofmeester’s history in SADTU began when she became the education convener of the Atlantis 
branch. Over the years, she rose to become the provincial education convener for the Western Cape. She started teach-
ing in a rural multi-grade school before moving to an urban school – Protea Park Primary School in Atlantis, where she 
became the Head of Department. She was also responsible for Curriculum Development. Cde Hofmeester has also en-
gaged in Adult Basic Education and Training (ABET) programmes and taught ABET Level 4 evening classes on a voluntary 
basis. She firmly believes that education is key to social transformation and the important component in this process is 
capacitated teachers who are involved in professional development on an ongoing basis. The key priorities of the educa-
tion desk are to ensure that SADTU plays a significant role in building a progressive mass movement in education that 
will drive education transformation in South Africa by critically analysing research and embarking on training strategies 
and interventions to assist our members in classrooms. Cde Hofmeester also serves as a board member of the ETDP 
SETA, and assists in other chambers within the SETA to ensure skills development to all in the country.

Nkosana Dolopi joined SADTU in 1995. He rose through the ranks to become Northern Cape’s education convener and 
thereafter, provincial secretary. He is a member of Siyancuma Branch in the Northern Cape.
Comrade Dolopi has taught at Gr quatown Combined School where he was also Head of Department for Social Sciences. 
He was first elected as Deputy General Secretary during the National General Council in 2009, and was re-elected during 
the seventh National Congress in 2010. Cde Dolopi’s main priorities include organisational renewal with a special focus 
on empowering members and leaders.

George Neo masegela

Nkosana Dolopi

veronica hofmeester

Dr Nomsa Dlamini and Eddie Kekana are the other board members, who unfortunately 
were not available at the time of going to the press.
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The key aim of the Institute is to use the 
facilitation and education skills of SADTU to 
provide professional development training 

to SADTU members and other teachers. The 
establishment of the Institute is in line with two of 
the five key pillars of SADTU’s 2030 vision: to create 
a learning nation and to promote a development-
orientated nation state.

Through the learning nation pillar, SADTU envisages 
promoting teacher learning using the best teaching 
methods, teacher-based research, and nation-
building materials targeting both teachers and 

learners. The second pillar  which aims to promote 
a development-oriented nation state - centres on 
improving teachers’ contributions to the broader 
national development agenda which includes 
nation building. In particular, it emphasises the 
need to drive an agenda of professionalising the 
teaching vocation.

SADTU believes that the primary responsibility 
for advancing economic and broader social 
development outcomes is shared by teachers, 
both individually and through their organised 
formations, and various education departments 
both national and provincial. Because it is 
commonly believed by these collectives that 
teachers are not only role players in, but central to 
these development imperatives, SADTU wishes to 
demonstrate leadership in teacher development.

This commitment will be expressed in projects 
led by SADTU in partnerships with universities, 
education departments and NGOs, as well as 
in collaboration with other teacher unions. 
SADTU believes that meaningful and sustainable 
professional development is dependent on 
teachers themselves.

Teachers, who are both the beneficiaries and the 
implementers of development initiatives, must be 
convinced of the relevance of these interventions 
for their work and professional development. 
They must believe that their individual investment 
of time and effort will have a positive effect on 
the worth and impact on their daily work, and 
therefore, on their professional satisfaction and 
esteem. Problems which teachers face both 
individually and collectively must be confronted 
by them, as individuals in their classrooms and as 
colleagues in staff rooms.

SADTU has taken the stance that despite 
systematic and institutional challenges – for which 
the appropriate authorities remain accountable 
– teachers must take the lead in their own 
professional development. The union believes that 
resources exist in the public and private sectors to 
support teachers in their quest for professional 
development and that meaningful partnerships 
must be initiated to maximise these resources. 

JUNE 2013 INFINITY | 23 

The role of
SADTU as

a parTner
in Teacher

developmenT
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The 2009 sadTu national congress resolved to 
establish the sadTu curtis nkondo professional 
development institute (scnpdi) to serve as a 
vehicle through which the union would contrib-
ute to the professional development of teachers.

> > >  S A D T U  P A R T N E R  -  t h e  r o l e  o f  S a D t U  a S  a  P a r t n e r  i n  t e a c h e r  D e V e l o P M e n t > > >  S A D T U  P A R T N E R  -  t h e  r o l e  o f  S a D t U  a S  a  P a r t n e r  i n  t e a c h e r  D e V e l o P M e n t



> > >  S A D T U  P A R T N E R  -  t h e  r o l e  o f  S a D t U  a S  a  P a r t n e r  i n  t e a c h e r  D e V e l o P M e n t

24 | JUNE 2013 INFINITY

It is vital that these professional development 
programmes be flexible, adaptable and responsive 
to teachers in their engagement of alternatives as 
part of the process of reflecting collaboratively on 
their practice.

It must also be acknowledged that problems 
cannot be solved overnight. This is a long-term 
project that will only succeed, and be sustained, 
by the improved confidence and the commitment 
and enthusiasm of teachers. Through these efforts 
teachers will be able to create a better practice 
and most importantly, improve public recognition 
of their efforts.

SADTU’s approach to teacher development is 
based on sound research which shows that 
sustainable quality improvement is advanced 
most effectively when teachers themselves 
play a pivotal role. They should drive their own 
professional development, supported by networks 
which can assist them in identifying and promoting 
best practice in both teaching and learning. 
Through collaborative enquiry, they will be better 
able to identify practices that help learners learn 

and thereby develop confidence in analysing 
evidence of learning (and difficulties in learning) in 
their learners’ work as a basis for enhancing their 
teaching methods.

Teachers should hold themselves, and one another, 
accountable for adhering to best practice and the
ongoing quest for continuing personal, professional 
development. Through increased success in the 
learning of their pupils, and through sustained
collegial support, teachers will be highly motivated 
to improve their own practice and the general 
practice of the teaching profession.

SADTU also believes that there are many existing 
teacher development initiatives that are innovative 
and which have the potential to make a difference. 
However, these initiatives need to be identified, 
assessed for impact and linked into a network of 
projects through partnerships. It is only through 
personal endeavour in the context of successful 
partnerships that success itself can be attained.

SADTU also
believes that
there are many
existing teacher
development
initiatives that are
innovative and
which have the
potential to make
a difference.
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he lived as a person driven by the passion to ensure that all the people 
of our “rainbow nation” are treated with dignity and respect …
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Often in death people’s lives are placed in perspective and their 
contributions and achievements are acknowledged and honoured. 
While this is true to an extent with regard to Comrade Curtis Nkondo, 

it was while he was alive that his leadership qualities, commitment to an 
equal society and unselfish sacrifice were all too apparent and highly 
appreciated.

His untimely passing on 3 December 2009 robbed our society of a person of 
integrity, a scholar who moved beyond academia to inspire a generation to 
seek freedom and self-determination, and an activist in the struggle towards 
ensuring a better life for all South Africans.

He lived as a person driven by the passion to ensure that all the people of 
our “rainbow nation” are treated with dignity and respect, have access to 
opportunities that will fundamentally improve their circumstances and that 
our society evolves into a just and egalitarian one where our voices and 
aspirations are heard and taken seriously. At his funeral, President Jacob 
Zuma said: “Comrade Nkondo came from a generation of leaders who 
sacrificed their lives for the struggle. They were not motivated by reward, 
but by the pursuit of a just and fair society. It is these ideals that should 
permeate our political life.”

CURTIS
NKONDO
in deaTh,
as in life,
he remains
a leader
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Comrade Nkondo was born on 1 February 1928 in 
Makhado (Louis Trichardt) in Limpopo province. 
After completing high school, he studied for a 
Diploma in Higher Education, which he completed 
in 1952. Subsequent to this, he began working 
as a teacher at Pimville High School and later 
moved to Lamula High in Meadowlands, Soweto. 
He remained a passionate English and geography 
teacher for two decades.

When the student resistance against Bantu 
Education and the imposition of Afrikaans as a 
medium of instruction started in 1976, he was the 
principal at Lamula High. As a teacher, Comrade 
Nkondo realised the liberating effect of education 
and sought to educate his pupils beyond the 
confines of Bantu Education. He taught them 
that freedom was not negotiable and provided 
leadership in various positions. 

He was elected chairperson of the Soweto 
Teachers’ Action Committee, president of the 
National Education Union of South Africa, vice-
president of the South African Democratic 
Teachers’ Union and a member of the Soweto 
Education Co-ordination Committee.

He remains a role model to all teachers as he 
went above and beyond the call of duty. His 
actions re-affirm the importance of teachers in 
our communities and in our society. Education 
will continue to be a priority for this government 
which sees it as a means to liberate the minds 
of our people, grow our economy and improve 
the socio-economic status of our people. But 
the apartheid state had been watching him. 
He was later suspended by the Department of 
Education for educating pupils about apartheid 
and politicising them in the process. He was also 
arrested and detained by the apartheid police in 
1977 and held in solitary confinement.

After his release from detention, he was elected 
as president of the Azanian People’s Organisation 
(AZAPO) on 30 September 1979. Comrade Nkondo 
was instrumental in the formation of the Azanian 
Student Organisation (AZASO) in November 1979. 
However, he did not last long as president of 
AZAPO due to his views which were sympathetic 
to the African National Congress (ANC). At times 
Comrade Nkondo argued strongly with those from 
the Black Consciousness Movement ideology that 
working with the ANC would prevent the formation 
of a “third force”. As a result, he was deposed from 
the presidency of AZAPO in 1980.

But he continued his political activism through 
the trade union movement. He became the 
founding president of National Education Union of 
South Africa (NEUSA). He also played a role in the 
formation of the United Democratic Front (UDF) 
and was subsequently elected as one of the three 
vice-presidents in 1983.

During this time he actively campaigned locally and 
internationally against apartheid. He was arrested 
again in Johannesburg alongside 16 other leaders 

of the UDF and charged with treason. Together 
with others, he was tried in the Pietermaritzburg 
Supreme Court in what became known as the 
Pietermaritzburg Treason Trial in 1984. After 16 
months, the case collapsed and charges levelled 
by the state were withdrawn. Comrade Nkondo 
became deeply involved within the ANC’s anti-
apartheid activities and in 1985 he was elected 
chairperson of the Release Mandela Campaign. He 
was also elected as the first deputy president of the 

South African Democratic Teachers Union (SADTU) 
in 1990, after the amalgamation of NEUSA and 
other teacher unions.

After the first democratic elections in 1994, 
Comrade Nkondo became a member of the 
Gauteng Provincial Legislature. He served on the 
Association Against Women and Child Abuse and 
the Etwatwa Community Trust. He also served in 
the Soweto Education Co-ordinating Committee 
and the English Language Teaching Information 
Centre. In recognition of his role in teaching, he was 
granted honorary life membership of South African 
Democratic Teachers’ Union (SADTU).

From 2000 Comrade Nkondo served as the country’s 
High Commissioner to Namibia until his retirement 
in 2004. After his retirement he remained politically 
involved within the ANC serving as a member of the 
Provincial Disciplinary Committee.
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SOURCE: President Jacob Zuma’s address at Curtis Nkondo’s funeral, SA History Online and Wikipedia

he remains a
role model to all 
teachers as he 
went above and 

beyond the call of 
duty.



The South African Democratic Teachers’ Union 
(SADTU) has embarked on the critical process 
of developing an understanding of teaching 

as a profession, and launching a programme for 
the professionalisation of teaching. As a union 
representing seventy percent of the teachers in 
South Africa, SADTU recognises that the role of 
teachers in society will define an opportunity to 
address issues of social injustice and the systemic 
problems underlying education in South Africa.

The establishment of a Task Team by SADTU’s 
Curtis Nkondo Professional Development 
Institution, through Jet Education Services, is 
recognition that that there are many unanswered 
questions about what teacher professionalism 
and professionalisation might mean, and how 
teachers themselves, their associations and other 
stakeholders should work towards improving the 
professional conduct of teachers.

This has led to the creation of an exciting 
oppotunity to gather all voices to assist in defining 
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TASK 
  TEAm

To invesTigaTe
The meaning of
professionalism
and propose
a programme
To improve The
professionalisaTion
of Teaching.

Professor John Volmink
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what professionalism in teaching means. Once this
vision is established, a required process to reach 
the vision of professionalism will be needed. This 
means that consultation should take place on as 
broad a basis as possible. For this reason, SADTU 
has called on all teachers to engage with the 
Task Team and provide input into this important 
process. In other words, SADTU has taken the 
view that this process should not be confined to 
its members only, but should include as many 
members of the teaching fraternity as possible.

The methodology employed by the Task Team 
will therefore not be confined to desktop reviews 
of policy documents and literature reviews, but 
will also include site visits to schools and higher 
education institutions in all provinces to engage 
with as many stakeholders as possible. Structured 
interviews and questionnaires will be used as part 
of the data collection to arrive at a systematic 
understanding of the interest levels. However, 
most importantly, the Task Team will embark on a 
series of provincial stakeholder group discussions 
to allow all voices to be heard. 

Teaching has many commonalities with other 
professions, but it is also unique as a profession. All 
professions have a common understanding of what 
counts as professional knowledge and professional 
practice as well as professional engagement. In 
South Africa, teachers have been criticised for the 
poor performance of the education system, and 
aspects of their practice, such as time on task, 
have come under public scrutiny.

On the other hand, teachers have consistently 
voiced their concern about working conditions and 
workloads as well as the lack of a sound professional 
development strategy. Efforts to improve the 
professionalisation of the teaching force should 
therefore not focus on the “restricted” notions 
of professionalism but also on the “extended” 
notions of professionalism. The “restricted notion” 
has to do with the professional role of the teacher 
in the classroom, and the “extended” emphasises 
the role of the teacher beyond the classroom, ie, 
in the school and the community at large.

As in the case of other professions, teaching can

only come into its own right as a profession if it 
is driven by peer accountability and peer review 
rather than by external management. The belief 
that better management of teachers alone can 
bring about sustainable change is based on a 
mistaken view of professionalism.

It is hoped that the Task Team will be able to 
arrive at a way of encouraging all stakeholders to 
embrace a broader and more acceptable view of 
teaching as a profession, and to spell out a way 
to professionalisation of the teaching profession 
in South Africa. I am convinced that should we 
succeed in achieving this goal, it will go a long way 
to reduce the negative public image of teaching, 
teachers and teacher unions and of the education 
system as a whole.

It is a tremendous honour for me to have the 
responsibility of leading this team of professionals. 
I am confident that collectively we will be able to 
bring new hope to the profession of teaching in 
our country.

ThE mEThODOlOGy EmplOyED By ThE TASK TEAm 
WIll NOT BE CONfINED TO DESKTOp REvIEWS Of 
pOlICy DOCUmENTS AND lITERATURE REvIEWS, 
BUT WIll AlSO INClUDE SITE vISITS TO SChOOlS 
AND hIGhER EDUCATION INSTITUTIONS …
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The initiative proposes to assist lead teachers to establish communities 
of practice and to provide them with the tools and resources and

other forms of support they will need to run them effectively.

There are various approaches used to introduce 
teachers to changes in the curriculum, and they 
all have their pros and cons. The most commonly 
used are orientation approaches in which large 
numbers of teachers are introduced to the changes 
in a relatively short period of time. Orientation 
serves to introduce the curriculum requirements 
regarding contact hours, the major content areas 
or topics, changes in content from the NCS to 
CAPS and the formal assessment and progression 
requirements.

SCNPDI has enlisted the expertise of JET Education
Services to compile a comprehensive evaluation 
report on the efficacy of the CAPS orientation. 
The proposed CAPS training initiative intends 
to reach roughly 108 000 teachers across South 
Africa. It proposes to achieve this by training 3 
085 lead teachers in each of the three priority 
subject areas: languages, mathematics and life 
orientation. The lead teachers will be specialists in 
specific subjects.

The approach will rely on more than 9 000 lead 
teachers to establish communities of practice 
(COP), in which they will share their knowledge and 
training with other teachers in their geographic 
areas. COP will be established at cluster level 
and will bring together teachers who teach the 
same subjects from schools which are close to 
one another. These are referred to as professional 
learning clusters (PLCs).

Communities of practice have been proven in 
other contexts to be an effective form of teacher 
development. Teachers learn more effectively 
when they collaborate with their colleagues and 
when they find solutions in a collegial manner. 
The initiative proposes to assist lead teachers to 
establish communities of practice and to provide 
them with the tools and resources and other forms 

of support they will need to run them effectively. 

After this has taken place the effectiveness of the 
strategy in terms of improving teaching practices 
will be assessed. The assessment will also 
determine whether or not there are possibilities 
for the initiative to be replicated and sustained as 
an integral part of teacher development planning 
in the particular district, followed by the entire 
province.

In 2013, the programme will be implemented in 
Limpopo, Mpumalanga, Eastern Cape and North 
West. The number of lead teachers to be trained 
per province will be proportional to the number 
of FP teachers in that province. The PLCs will be 
geographic communities of practice with lead 
teachers as their champions. These lead teachers 
will be responsible for convening the training 
sessions and provide leadership and direction.

It is critical that the programme is aligned with - 
and feeds into - district policies and activities. In 
fact, this alignment is one of the critical factors 
that will influence the success, sustainability and 

scalability of the programme. The SCNDPI will 
work closely with the district to ensure effective 
alignment of activities. Appropriate structures, 
processes and spaces will be created for purposes 
of ensuring regular and ongoing interaction 
around such alignments. It is anticipated that 
the collaboration between the SNCDPI and the 
districts will create an environment conducive to 
active and consistent teacher participation.

Teachers will be motivated and encouraged by 
those with some degree of authority (official, 
organisational or political) over them. Activities 
will be streamlined and the content of the 
programme will be of great value to teachers’ 
professional development. SADTU will mobilise 
its members through its provincial, regional and 
district structures, and the particular districts will 
encourage their officials to monitor and support 
the communities of practice

The SADTU Curtis Nkondo Professional 
Development Institute (SCNPDI) was 
established to coordinate professional 

development activities for teachers and school 
managers. The Institute has a mandate to contribute 
meaningfully to the national professional 
initiatives led by SADTU in collaboration with the 
Department of Basic Education (DBE) and the 
Department of Higher Education (DHET). The 
establishment of the institute is part of SADTU’s 
commitment to the overall strategy of human 
capital development through the improvement of 
education. In keeping with this aim, in early 2012, 
the institute worked in partnership with the DBE 
and other teacher unions to orientate Foundation 
Phase (FP) teachers in KwaZulu-Natal and Grade 
10 teachers in Mpumalanga and KZN on the 
newly adopted Curriculum and Assessment Policy 
Statement (CAPS).

The main purpose of this orientation was to 
provide teachers with insight into the transition 
from the National Curriculum Statements (NCS) to 
the new curriculum policy.

The orientation focused on:
• The layout of the content of each of the 

subjects in the FP and Grade 10;
• What the requirements for planning and 

assessment practices should be; and
• Related classroom and teaching 

methodologies.

Training manuals, adapted to fi t into two-day 
orientation programmes, were developed by the 
DBE and formed the basis of the orientation. The 
secondary objective of the orientation was to 
develop a pool of trainers among the teachers who 
would continue to support other teachers into the 
future.

A TImE 
for change

introducing caps
– curriculum and

assessment policy
statement.
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ThE ART 
AND SCIENCE

of assessmenT 
for learning

By Professor Anil Kanjee

One of the most important challenges facing 
South Africa, and a national priority, is 
the ongoing quest for the improvement 

of quality education. This is particularly critical 
in ensuring that the learning needs of the 
disadvantaged are met, especially in the battle 
against poverty.

In almost two decades of democracy, South Africa 
has made considerable advances in its quest 
towards providing good quality education and a 
wide range of policies have been put in place to
achieve these goals. While there is a growing 
consensus among policymakers and experts, 
that, although the country has well established 
education policies, effective implementation 
remains a challenge. Of particular concern, is that 
changes in policy have not resulted in significant 
improvement in learning, as evident in the low 
levels of learner performance.

One of the most important tools in implementing 
quality education in our schools is the correct 

assessment for learning approach. Assessment 
for Learning (AFL) is based on the idea that 
significant improvements in learning takes place 
when teachers and learners are able to obtain and 
use evidence derived from assessment results. 
Through this they have a better understanding 
of where to go and how best to close any gaps in 
learning.

Research on AFL clearly shows that teachers who 
effectively use this approach see considerable 
learning gains among their learners and that these 
learning gains are noted for all learners irrespective 
of their socio-economic backgrounds. However, 
teachers require high levels of expertise and 
experience, as well as the appropriate tools and 
techniques to apply AFL approaches successfully  
to the benefit of their learners.

Assessment for learning occurs at all stages of 
the learning process. And nowhere is it more 
apparent and effective, than in the classroom. In 
collaborative classrooms where assessment for 

learning is practiced learners know at the outset 
of a unit of study what they are expected to learn.
Assessment for learning is based on six key
stages:
1. Clarifying, understanding and sharing 

learning intentions, learning objectives and 
criteria for assessment with the learners. 
This condition for AFL encapsulates the 
principle that teachers share criteria for 
learning and achievement with learners. 
When this condition is achieved, it is clear to 
learners what they need to learn, and what 
criteria they need to meet in order to ensure 
that they have met the learning intentions. 
Teacher must ensure that they introduce 
the learning intentions and success criteria 
for every lesson, that they teach to these 
intentions and criteria and that their learners 
understand these learning intentions and 
success criteria.

2. Managing effective classroom discussions, 
tasks, and activities that elicit evidence of 
learning. This condition for AFL is evident 
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when teachers utilise a range of tasks 
and activities to obtain information about 
learning. Teacher use a range of open/
closed questions and higher order/lower 
order questions to involve ALL learners in 
the lesson. In addition, teachers can also 
determine the level of understanding of their 
learners and use classroom discussion to give 
feedback to learners about their learning.

3. Providing feedback that moves learners 
forward/Feedback and reporting Feedback 
which is designed to help learners understand 
their strengths and weaknesses is central to 
the third condition for AFL. Typically this 
process requires teachers to provide detailed 
written or oral comments that clearly show 
learners how and where they might improve. 
It is also important for teachers to create 
opportunities for learners to improve on 
their work.

4. Activating learners as learning resources 
for each other/peer assessment The 
fourth condition for AFL focusses on peer 
assessment. Peer assessment encourages 

learners to act as learning resources for one 
another, and encourages them to evaluate 
their work and that of their peers as a way 
of focussing on their learning. This process 
is mediated and facilitated by the teacher 
to ensure that the active involvement of 
all learners will lead to improvements in 
learning

5. Activating learners as owners of their own 
learning/self-assessment Self-assessment is 
the key component of this fifth condition for 
AFL. Learners are trained in self-assessment 
to enable them to understand the objectives 
of their learning. Self-assessment aims to 
ensure that the learner has ownership of 
the learning process, as it is through self-
assessment that learners may begin to 
accept responsibility for progress towards 
their own learning goals and outcomes.

6. Further teaching and learning A final 
condition for the effective implementation 
of assessment for learning is the use of 
evidence gained about learning by teachers 
to review their teaching approaches, and to 

adapt their classroom practices to ensure 
that the learning needs of all learners are 
met.

Through the SCNPDI AFL has been implemented 
nationally and in 2012, 500 lead teachers 
benefitted from this programme. Three additional 
modules will be developed and delivered to the 
nationally identified Lead teachers in 2013. AFL is 
not simply about telling and showing; it is about 
involving learners and ultimately inspiring them to
improve learning.

Tell me and I’ll forget; show me 
and I may remember; involve me 
and I’ll understand. 
– Chinese Proverb
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The guidelines have been
developed To engage wiTh
Teacher educaTion and 
eliciT Tangible answers 
from Teachers who will 
ulTimaTely conTribuTe 
To Their own professional
developmenT.

SADTU
CURTIS NKONDO
pROfESSIONAl
DEvElOpmENT
INSTITUTE
(SCNpDI)
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The SADTU Curtis Nkondo Professional 
Development Institute (SCNPDI) has recently 
launched its Guidelines and Protocols for 

Teacher Continued Professional Development. The 
approach in the guidelines encourages teachers to 
turn their households, schools and school clusters 
into professional development spaces. Teachers 
exposed to the guidelines will also be in a position to 
lead and drive effective professional development 
which, will improve education outcomes in their 
classrooms. Specifically, teachers are shown how 
they can conduct self-directed learning on their 
own and how to establish and operate subject 
committees in schools and school clusters. The 
guidelines also define how NGOs and Universities 
can work with the Institute inside and outside our 
schools. 

The Guidelines have been developed to engage 
with teacher education and elicit tangible answers 
from teachers who will ultimately contribute
to their own professional development.
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guidelines and
proTocols for
conTinuing 
Teacher
developmenT 
and educaTion
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The SCNPDI guidelines have been developed with
the following principles as their basis:
• Making training and development of teach-

ers the main focus area.
• That a joint commitment exists with teachers 

to drive professional development.
• The incentives for promoting professional 

development emanates intrinsically from the 
teachers themselves

• The professional development activities are 
evidence based to make them responsive 
to the needs of the teachers and to confirm 
whether or not gains are being established.

• Training and developing of teachers in the 
delivery of quality education.

• Engaging with the Department of Basic 
Education (DBE), the Department of Higher 
Education and Training (DHET) and Provincial 
Education Departments (PEDs) to action the 
national strategy for teacher development 
effectively.

The guidelines have fundamentally broached the 
assumptions about how teachers can best be 
supported in a manner which yields tangible and 
sustainable outcomes. It also present a change 
theory crafted with a view of harmonising thinking 
about how the SCNPDI can drive the transforma-
tion of professional development in South Africa. 
The change theory is followed by specific annual, 

monthly and weekly programmes that all teachers 
follow in order to make professional development 
a key daily aspect of our lives.

Effective and sustainable professional develop-
ment requires that suitable conditions are in place 
so that all teachers are committed to analysing 
the challenges faced in achieving effective teach-
ing, disciplined to follow up commitments made, 
prepared to share knowledge and be prepared 
to make the necessary efforts to maintain pro-
fessional development as a continuing feature of 
teaching.

The proposed scnpdi quarTerly Teacher professional 
developmenT programme quarTerly programme could 
look like This

Month 1 Month 2 Month 3 Annual

Intervention W1 W2 W3 W4 W1 W2 W3 W4 W1 W2 W3 W4 TOTAL X 3 quarters

Content Development 8 8 24

Professional Learning
Clusters

2 2 2 6 18

In-School PD Sessions 2 2 2 2 2 2 12 36

Self-directed learning 2 2 2 2 2 2 2 2 2 2 2 2 24 72

Total hours per week 4 4 4 2 4 4 4 2 4 4 4 10 50 150

Total hours per month/ Term 14 14 22 50 150

Regional Monitoring 1 1 1 3
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The following are key facTors which will enhance a 
school’s professional developmenT programme:

Excellent leadership

• School leaders with the vision to guide continuous improvement in learning and teaching standards manage and co-ordinate the programme.

Quality Teaching

• The programme prepares one to understand and appreciate all learners, creates safe, orderly and supportive learning environments, heightens our 
expectations of learner achievement.

• It deepens teachers’ content knowledge, provides one with teaching strategies to assist learners in meeting one’s high standards, and prepares them 
to use various types of classroom assessments.

Commitment to learning

• The programme is based on a commitment to lifelong learning and a culture of the school community.

Effective use of resources

• The programme uses its resources to support teacher development and collaboration effectively.

Well-designed needs-based activities

• The programme methods reflect learning strategies that are well-suited to your intended goals and are based on real needs.

Teamwork, participation and collaboration

• The programme encourages one to participate fully, and is based on a solid foundation of teamwork and collaboration.

Established learning communities

• The programme helps all teachers to establish school-level communities of practice and circuit-based PLCs with shared and common goals.

Effective evaluation

• The programme draws on many sources of information to guide improvement and demonstrate its impact. It is information and behaviour driven 
and uses learner assessment data to determine teacher learning priorities, to monitor progress and to sustain continuous improvement. It prepares 
teachers to apply research and make decisions about teaching and learning.
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adding
pROfESSIONAlISm
To The pROfESSION
of TEAChING

Sadly, there is widespread understanding that 
the poor state of schooling is largely due to 
low levels of teacher professionalism. There 

is a negative public image of teaching, teachers 
and teacher unions.

Teachers are largely criticised for the low levels of 
commitment to their profession. They, themselves, 
have also voiced their dissatisfaction about their 
working conditions, namely heavy workloads and 
the lack of sound professionalism.

The poor performance of the education system 
has worsened the negative perception of teachers,
putting pressure on the government to embrace 
the discourse of managerialism. This discourse is 
based on the premise that better management 
of teachers, and making them accountable, will 
improve educational outcomes.

However, the approach to the professionalisation 
of teachers, proposed by the SADTU Curtis Nkondo
Professional Development Institute (SCNPDI) 
differs somewhat. It is an approach that puts 
teachers themselves at the forefront of their own 
professional development. The concept of teacher 
professionalism work in South Africa is relatively 
new and SCNPDI has formulated a number 
of strategic objectives to achieve successful 
outcomes in this regard.

The first priority is to define a national teacher 
professionalisation agenda to promote dialogue 
and sharing among teachers; and between 
teachers and their peers from other schools and 
educational institutions.

Teaching is ofTen referred
To by some as The “noble”
profession. afTer all, The
fuTure of a naTion is invesTed
in The hands of iTs Teachers,
whose primary responsibiliTy
is To nurTure and improve
children’s learning. There can
be few oTher professions as
rewarding as Teaching.

JUNE 2013 INFINITY | 41 

T E A C H I N g  -  a D D i n g  P r o f e S S i o n a l i S M  t o  t h e  P r o f e S S i o n  o f  t e a c h i n g  < < < 

SCNDpI BElIEvES ThAT
ONGOING, STRATEGIC,
WEll-plANNED AND
STRUCTURED DIAlOGUE
AmONG EDUCATIONAl
CONSTITUENCIES CAN
CONTRIBUTE SIGNIfICANTly …
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As part of this dialogue, SCNDPI proposes to 
identify and support teacher “champions”: this 
approach is based on the assumption that self-
selected champions, spread across designated 
target regions, will create professional networks 
that will promote teacher professionalism. 

SCNDPI believes that ongoing, strategic, 
wellplanned and structured dialogue among 
educational constituencies can contribute 
significantly to the restructuring of learning and 
teaching in our schools. In any process of change, 
it is critical to create spaces for discussion and 
reflection on the progress that has been made, 
and for the sharing of ideas on how to go forward.

Through this education dialogue initiative, SCNDPI
aims to create space for stakeholders in the sector 
to engage in vibrant and constructive discourse
on how education transformation should take 
place. Stakeholders will debate, share experiences
and information about key education issues and 
challenges, limitations and possibilities to find 
common solutions.

Public education dialogue can take many forms 
such as conferences, seminars, public hearings, 
publications, as well as media coverage. SNCDPI 
will facilitate dialogue by planning, running, 
organising, eliciting and commissioning papers and 
inputs for the various platforms. The facilitation of 
public education dialogue will be based on a pre-
determined programme as well as through the 
requests or briefs from its clients, constituencies 
and partners. The Institute will consolidate 
existing networks and partnerships as well as draw 
new persons into the process of dialogue.

A task team will be set up to define a national 
teacher professionalisation agenda and will work 
with the managing agent, JET Education Services, 
and relevant SADTU structures to implement the 
following:
• Prepare and submit to the General Secretary 

of the SADTU a plan for executing the terms 
of reference of the task team;

• Conduct and consider relevant background 
research relating to the professionalisation 
of the teaching vocation;

• Conduct provincial focus group discussions 
involving educators, departmental officials, 
academics and other education stakeholders 
with a view to gathering relevant inputs 
that will help to improve the understanding 
of the concept and practice of teacher 
professionalisation;

• Conduct international study visits to 
countries that have demonstrated good 
practice in terms of teacher professionalism 
programmes;

• Prepare a report presenting key observations 
and recommendations of the Task Team on 
the concept and the adoption of practices 
and programmes to improve teacher 
professionalism;

• Organise a national conference where the 
report will be presented with a view to 
stimulating national dialogue and soliciting 
inputs from education stakeholders; and

• Finalise the teacher professionalisation 
programme that SADTU will implement 
in collaboration with the government and 
other stakeholders.

SCNPDI’s research unit, the SRU, will focus on 
building, advancing and applying evidence of 
effective practices through research, synthesising 
state-of-the-art knowledge from existing bodies 
of evidence in South Africa and beyond, as well as 
facilitating networks of policymakers, educators 
and researchers who work collaboratively to put 
research into practice.

The SRU will also act as a “knowledge broker” 
to facilitate and lead the spread of established 
and new evidence through networks across 
South Africa’s policy, education and research 
communities, as well as connecting with national 
and international networks.

Furthermore, the SRU will focus on four particular
areas: building and supporting collaborative 
networks, building research capacity and its use in 
schools, mobilising existing bodies of knowledge in
priority areas and supporting collaborative, 
applied research in areas where the knowledge 
base needs further development.
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SADTU
hIv/AIDS
pROGRAmmE
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OUR MISSION
The mission of the HIV/AIDS Programme is to pro-
vide awareness of - and access to - holistic well-
ness to the SADTU membership and community, in 
one of five pillars of the SADTU 2030 vision, “ser-
vicing our members”.

OUR GOAlS
• To decrease the crippling effect that the 

spread of HIV/AIDS has on our members 
through different HIV prevention interven-
tions for the general membership and vul-
nerable groups

• To decrease the infection rate and eradicate 
stigma through capacity building of branch 
leaders and facilitators and local awareness 
programmes

• To promote behaviour and lifestyle change 
through informative programmes and re-
ferral to specialised care and support pro-
grammes

our moTTo
hiv/aids musT
sTop wiTh us!
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• To encourage members and community to 
access holistic health screening, including 
HIV counselling and testing during workplace 
wellness campaigns through professional 
health services offered within the SADTU 
mobile clinic

• To promote and keep confidentiality in deal-
ing with sensitive health issues in order to 
uphold personal dignity and provide a safe 
environment for members to come to terms 
with their issues and commit to deal with 
them appropriately.

OUR OBJECTIVES
• To increase awareness of personal risk and 

ability to conduct self-risk assessment to 
identify behaviours that expose one to HIV 
infection through unprotected sex and the 
influence of gender and power relations, 
norms and masculinity, gender-based vio-
lence and coercion, alcohol and drug abuse.

• To increase awareness of effective HIV pre-
vention techniques and strategies as con-
tinuously revealed by research to curb the 
spread of HIV with those who buy in to 
them  

 o Use of microbicide gels

 o Medical male circumcision
 o Barrier methods other than the male  
 condom
 o The link between untreated sexually  
 transmitted diseases and HIV
• To ensure that members and the school com-

munity embrace a caring and supportive at-
titude towards comrades living with HIV

• To provide members with information and 
skills enabling them to make healthy choices 
about their lifestyles, to maximise their well-
ness and access to health and treatment ser-
vices early to promote a better life for all

• To build a referral system to increase access-
to treatment and healthcare for members 
that is safe and effective.

OUR PROGRAMMES
• Through the mobile clinic we provide an on-

site health screening programme: 
 o Blood pressure
 o Blood sugar
 o Blood cholesterol
 o HIV counselling and testing
• Provincial, regional and branch training 

workshops with the following focus:
 o HIV awareness and transmission (dif 

 ferent means of exposure to HIV, 
 contributing factors and influencing 
 behaviours)
 o HIV prevention with vulnerable  
 groups (sex workers, LGBTI, including  
 PLHIV)
 o Integrated access to care and treat 
 ment (I-ACT) training for people living  
 with HIV
 o Gender and HIV (men-as-partners  
 workshops); gender inequality, norms  
 and masculinity, violence, etc.
 o Medical male circumcision as an HIV  
 prevention strategy (advocacy work 
 shops and planned access to free MMC  
 through PEPFAR-funded partners)
• Dissemination of information education and 

communication materials on different health 
issues to increase knowledge to identify signs 
and symptoms of diseases and how they are 
treated

• Collaborative partnerships: we continue to 
strengthen our partnership programmes 
with government departments, doctors, 
NGOs and recently MMC partners (CHAPS, 
SFH, SACTWU, JAPIEGO, CARE, PHRU, AU-
RUM INSTITUTE, RIGHT TO CARE).

For more information, contact the Project Director, Khanyi Mdziniso, on 071 604 3109 or by fax on +27 (0)11 334 48 36
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